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1. Introduction

Psychology is seen as one of the foundation
disciplines in the study of education, and it has been
applied to all sectors and levels of education from pre-
school to higher education. This is not surprising,
because it addresses those questions and issues which
natural? emerge when one engages in teaching : How
can | motivate students to learn? How can | attract and
maintain the attention of students? Through what
processes do students learn best? How can | adjust my
teaching style to cater for differences among students
(e.g. differences in cognitive styles or cultural
backgrounds)? What can | do to help students who
are experiencing difficulties in learning? In small group
teaching; how can | encourage the formation of
cohesive and supportive groups? How can | impart a
love of learning and the capacity of students to direct
their own learning? Much of the psychological literature
has a bearing on each of these questions and others like
them. But it is possible to be a good teacher without
any formal study of psychology. Nevertheless a good
teacher will need to think from a psychological point
of view in order to understand the impact of their
teaching and to plan improvements in their teaching.

The development of expertise as a teacher comes with

*On leave from the Faculty of Education, University of
Technology, Sydney, Australia

experience, but expertise is also based on a careful
analysis of one's practice as a teacher. and much of this
analysis is psychological in nature.

In this session | will identify the key elements and
techniques of the lecture method and comment on their
psychological importance. | will begin by outlining the

purposes of the lecture method.

2. Purposes of the lecture method

1. To present information to many students quite
quickly

Historically thishas been the main purpose of the
lecture method. This is a crucial purpose when the
lecturer has current information not readily available
to students or where the information is scattered among
various sources and the lecturer is bringing it together.
Where the information is already standardized in
textbooks, prepared notes, or even multi-media
packages, then it is best to ‘process' rather that 'present’
the information(i.e. clarify misunderstandings, illustrate
problems etc.).
2. To provide a framework (overview or outline) so
that students can make sense of new information and
concepts.

It is important to provide a framework which orients
students to the literature, to the methods of the

discipline, its conceptual tools, to the problems and
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issues posed, and to the state of knowledge in thehe session is often used or where relevant, the
discipline. This helps to orient students to the subject,objectives may be stated.
which is essential if they are to pursue independent3. Need to know and motivation
study. What is the motive, from the point of view of the
3. To explain and analyze concepts, problems, issuestudents, in covering the material in the session? Why
and ideas. is it significant from a theoretical or practical point of
The lecturer here exposes his or her thinking andview? What are the essential problems or issues being
problem solving processes for the students to follow. addressed? Addressing such questions is important to
But this must be done in a way which illustrates the help students appreciate the significance of what they
thinking process in action. The lecturer needs to makeare learning.
explicit his or her thinking process.
4. To help make links between new material and the(2)Body
knowledge and experience of students. This is the main part of the lecture, where the content
At the most basic level lecturers can link their is presented, but it is important to think about the
explanations and illustrations to the prior experiencesteaching process as well as the content being taught.
of students. By doing so they build a bridge from the Some techniques here include the use of diagrams,
known to the unknown. For example the content may models, the white board, overhead transparencies, video
be adapted to the immediate problems and concerns oflips, and prepared questions. How am | going to
students or illustrated with reference to their experiencesillustrate my points? What examples should | use? How
or knowledge. many examples should | use? How can | vary the
5. To stimulate students to question their beliefs andpresentation to create interest and hold the attention of
attitudes and to encourage further inquiry. students? How should the material be sequenced? What
The capacity to question and to promote a questioningparticular problems in understanding are likely to occur?
attitude among students is perhaps the key to achievingHow much repetition(if any) is necessary? How can |
this purpose. The value of questioning is that it promoteslink the material to what the students already know? Is
discussion among students following the lecture. Suchthere more than one way | can explain or illustrate
discussion is a pre-requisite for checking understandingsomething? How do | know if the students understand
and clarifying issues and concepts. what | am saying? How can | help the students to access
and understand other sources of information?
3. Structuring a lecture

(3)Summary
(1)Introduction 1. Review the lecture and draw attention to the core
1. Review of previous lecture problems or issues once again. Summarize the main

This provides a link with earlier work and a sense of points or return to the original objectives of the lecture.
continuity in the course. 2. Preview the following session and highlight any
2. Outline of the lecture preparation which needs to be done.

The outline indicates what will be covered, and the 3. Address any outstanding questions which are
sequencing and perhaps timing of the various relevant.

components of the session. A white board summary of(4)Some key principles
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1. Mativation begins with the lecturer - if the lecturer

is not motivated and enthusiastic then the students are In my view teaching is a complex professional
unlikely to be motivated. activity. Having content knowledge is a necessary but
2. Attention is improved with variety in the presentation not sufficient condition for being a good teacher, it is
i.e.. using different techniques as discussed abovealso necessary to develop pedagogical skills. In addition
balancing explanations with illustrations and examples, to the above basic principles, it is useful to approach
making effective use of the voice (variation in pitch, teaching from the learners' perspective and ask 'How
pace, and pause). are the students going to learn’ prior to questions like
3. The students are more likely daderstand the 'how am | going to cover this material?' or 'how am |
lecture if clear directions are given on where you are going to teach this class?'. Finally, the development of
going e.g.. 'l have being talking about X, now | want to expertise as a teacher is based on a commitment to
make some comments on Y, following my comments continuing professional growth.

on Y | will provide some examples which illustrate once

more the differences between X and Y'. Itis often useful Appendix - the skill of questioning

to display an overview of the lecture on a white board

or an overhead transparency. Questioning is a key teaching skill. It can be used to
4. Students will be mommotivated if the importance  lead students to discover principles and concepts, to
and need of the content being covered is explained tacheck student understanding, to diagnose problems with
them (both intrinsic and extrinsic importance). learning, to encourage a questioning attitude among
5. Students wilunderstand the material if it is clearly ~ students, to encourage discussion of key ideas, to
linked to their existing knowledge and interests. stimulate thinking skills, and to stimulate interest and
6. Repetition reinforces the content and impraeesll attention. Some of the considerations in framing and
7. Using different ways of explaining a concept or using questions are outlined below.

principle both reinforces the content and caters for

differentcognitive styles

8. Reviewing the main points improves retention. Pausing - students need time to think about a question
9. Using questions improvedtention and retention before responding.

10. Encouraging students to ask questions improvesRe-phrasing- this may be necessary if the students are
understanding and transfer. unable to respond to the original question

11. Providing advice to students on studying and Directing the guestion - questions may be directed in
learning strategies improves their capacity for different ways:

independent study - this leads to a greater sersglfof 1. question to the group followed by a volunteer

worth as a learner. response

12. Allowing time for discussion increases the 2. name the student, then question, then receive the
likelihood that students willearn how to learn’, it response.
will also stimulate discussion beyond the lecture and 3. pose the question to the group, then name the student,
provide crucial feedback to the lecturer. then receive the response

Re-directing the guestion - this is a useful technique to
4. Concluding comment involve other students, it is useful to draw out different
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perceptions or views or to supplement incomplete skills. The teacher may press the student for clarification
answers. or examples of what is meant by the given response.
Reacting - when the response is adequate, the studemistributing questions- questions should be distributed
should be acknowledged. When the response isevenly in the class

inadequate it may be necessary to clarify the meaningencouraging student questions - questions from
of a question and re-direct it to another student. students are a good indication that their curiosity has

Probing - probing questions help stimulate thinking been aroused and that they are thinking about the subject
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