— — 14 2006 J. Higher Education and Lifelong Learning 14(2006)

What Kind of Class Improves Students’ Academic Motivation? 2
Improvement of a Class by Feedback of the Students’ Opinions about it

Makoto Suzuki**

Center for Research and Development in Higher Education, Hokkaido University

Abstract — To improve students’ academic motivation in acourse, it is necessary to design the course
thoughtfuly. Here the author introduces a course titled “ Introduction to research about frogs” which was
designed with thisidea. It consists of classes with student activities in the context of the course and it
may be considered similar to the idea of “cooperative learning” of Johnson and others. To design a
course which would improve the students’ academic motivation, it isimportant to collect exact informa-
tion about various aspects of the students and make use of it for improving the contents and the way of
teaching. One of the useful thingsis to ask the students about the course, and such surveys are carried
out by acommittee in Hokkaido University every year, which consist of evaluations from various view-
points and descriptive responses. For several years the author repeated procedures to analyze the re-
sponses to such inquiries about the course mentioned above and to utilize them to improve it. The
responses showed that the average evaluations on the course by students concerning ‘Quantity of Work’

and ‘Difficulty’ became worse since the contents were replaced by more difficult onesin 2003, but
those for ‘ Sense of Achievement’ and ‘Motivation to Learn’ inversely became better. This may imply
that the students’ understanding of the purpose of the course became better because of the improvement
of the syllabus and the clarification of the purpose done by making use of the responses to the question-
naires.
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